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Abstract 
This study was conducted to examine the influence of Fully Flexible Credit System (FFCS) on the academic performance as well 
as the learning experience of students in VIT University, Vellore, India. The respondents in this study were randomly selected 
100 students of VIT University. A survey was conducted by using a questionnaire through online survey form for information 
gathering about FFCS relating to academic performance and learning experience of students. The academic performance was 
gauged by the result of their current CGPA. The results of the study revealed that FFCS system has serious effect on students’ 
learning experience. It was concluded that there was a strong effect of FFCS on academic performance as well. 
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1. Introduction 
 
1.1 Fully Flexible Credit System (FFCS) 
  According to Kra´sniewski and Wo´znicki (1998) flexibility and adaptability are the two major factors that could 
make engineering studies more appealing to the students. Students of the today like to make their own decisions and 
plan their future by themselves. The fixed and traditionally rigid credit system of learning has offered very little 
flexibility to the students in choosing the courses of their own liking and has helped them little  
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in becoming all-rounded persons. But in Fully Flexible Credit System (FFCS) students are given ample options to 
choose courses under the university electives from different streams that help to develop additional skills. Regel 
(1992), in a World Bank report on The Academic Credit System in Higher Education: Effectiveness and Relevance 
in Developing Countries, favors a flexible credit system that allows for choice of a wide range of course 
combinations. Continuous evaluation throughout the semester lessens examination pressure on students, decreases 
cramming of subject matter, and permits a clear understanding of the course content.  
 The present study aimed to analyse the influence of FFCS on the academic performance and learning experience 
of students in VIT University, Vellore, India. At VIT University, the slot-based timetable, coupled with a campus-
wide course registration in each semester helps individual students to choose the course they want to study, the time 
of attending a theory/lab and even their professors. Thus, each student may have his/her own timetable as per his/her 
wish. The other feature of FFCS includes Add or Drop of registered course to balance the workload. The recently 
added feature of Project Based Learning (PBL)/ Research Based Learning (RBL) helps the students to develop their 
research studies rather than being a book worm. This pattern of study stimulates the interest of students towards the 
practical and learns by research. According to Diamond and DeBlois (2013), FFCS allows student performance to 
be more accurately reflected on the official academic record/transcript and, perhaps, a faster or slower, more rational 
timeframe to degree completion.  
1.2 Factor Affecting Academics Performance   
 
 A number of studies (Diaz, 2003; Crosnoe, Johnson, and Elder, 2004) have been carried out to identify the 
various factors influencing the academic performance of students in a number of institutions worldwide. Theory of 
Educational Productivity by Walberg (1981) determined three groups of nine factors based on affective, cognitive 
and behavioral skills for optimization of learning that affect the quality of academic performance: aptitude (ability, 
development and motivation); instruction (amount and quality); environment (home, classroom, peers and 
television) (Roberts, 2007). On the other hand, Mushtaq and Khan (2012) suggest that two types of factors that 
affect the students’ academic performance are internal and external classroom factors. Internal classroom factors 
include students’ competence in English, class schedules, class size, English text books, class test results, learning 
facilities, homework, environment of the class, complexity of the course material, teachers’ role in the class, 
technology used in the class and exams systems. External classroom factors include extracurricular activities, family 
problems, work and financial, social and other problems. However, Mlambo (2011) argues that the combination of 
factors influencing academic performance varies from one academic environment to another, from one set of 
students to the next, and indeed from one cultural setting to another. Therefore, the present study aimed to 
investigate the hitherto unexplored influence of FFCS as a factor in relation to academic performance.  
 
2. Methodology  
 
2.1 Sampling and Data Collection 
 
 This descriptive study was conducted by using a survey method. The population comprised of students from VIT 
University, Vellore. A questionnaire was created and a survey was taken online with help from docs.google.com at 
the following link: 
https://docs.google.com/forms/d/1cXB3O5hssymlvAIteYm1qqwyH-z19G_7eKMTpqcAEw0/viewform.  
The questionnaire was answered by random VIT University students. The responses selected were limited to 100 
students who were from different departments/courses of study. The study was limited only to the various salient 
features of the FFCS.  
 
2.2 Data Analysis Techniques 
 
 The questions were framed and feedbacks were received in Microsoft Excel. A descriptive analysis of the data 
received was also done on Microsoft Excel.  
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3. Results and Discussion 
 
 The results revealed that most of the respondents were satisfied with the FFCS system. 
 
Table 1. Which method of learning system makes you comfortable? 
 
FFCS Non FFCS 
87 % 13% 
 
 Table 2 shows that the majority of students (65%) had the CGPA of 7.00-9.00.  
 
Table 2. CGPA of respondents 
 
CGPA % of students 
<3 0 
3.00-5.00 5 
5.00-7.00 20 
7.00-9.00 65 
above 9 10 
 
Table 3. Students’ perception of FFCS 
 
 
*NS- Not Satisfied,  SS- Somewhat satisfied,  S- Satisfied,  VS-Very Satisfied,  ES-Extremely Satisfied 
 
 
 Table 3 shows that maximum satisfaction in the FFCS system was with opportunity the FFCS provided in 
offering important/common courses in all semesters almost throughout their four year course. However, they were 
not satisfied with the opportunity of research experience the FFCS provided. This may be because of the busy 
schedule that students end up during course registration. Overall, it can be seen in Table 3 that most of the 
respondents were satisfied or very satisfied with FFCS. The average CGPA of these respondents (65%) was in the 
Response NS SS S VS ES 
Choice in timings/time slots in the selection of courses 5 27 34 25 8 
Choice in the selection of number of courses per semester 6 25 41 17 11 
Choice of preparing your own timetable 9 22 34 28 7 
Possibility of altering course plan each semester depending on 
individual's academic ability 8 19 42 22 9 
Soft on slow learners by offering important/common courses in all 
semesters 6 15 43 24 12 
Provision for Registration/Re-registration for summer term courses 12 15 40 24 9 
Opportunity of research experience 13 22 29 18 3 
Your classes with seniors/juniors 10 11 40 26 13 
Your classes with other department student 6 22 40 22 10 
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range of 7.00-9.00 (Table 2). 
 
4. Conclusion 
 
 As mentioned in the Introduction section of this paper, there are various factors inside and outside the college 
that contribute to the quality of academic performance of students. The present study only focused on the students’ 
attitude towards the different aspects of Fully Flexible Credit System (FFCS) and the influence it has on the 
students’ academic achievement as represented by their CGPA. It is clear from the results that the FFCS in VIT 
University is successful as the students with higher CGPA are more satisfied with its role in bringing about better 
academic results. However, there is a level of dissatisfaction as well. It will be beneficial if more focus is given to 
the dissatisfaction reflected in the results to improve FFCS.  
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